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The purpose of this study was to describe the frequency 


of occurrence of the ‘cognitive style of field dependence in 


‘the new student sample in the community college. A second 
research concern was to explore rel&tionships between cog- 
nitive style differences and learning environment and program 
preferences. . 

In the present study, the Cross (1971) definition of 
the new student as those scoring at or below the thirty- 
third percentile on a conventional test of academic achieve- 
ment was used. National norms of college admissions test 
, scores were used to define the new student sample. Cognitive 
styles were defined as individual differences in information 
processing. The cognitive styles identified by Witkin, 
field dependence-independence, were used, and were defined 
as an srttdalated-chobal continuum of eridiwiacat differences 
in information processing. They were measured by the Group 


Embedded Figurés Test. Information on students' preferences 
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for social and structural aspects of the jearning environ- 
ment and for community college programs was collected on a 
Preference Questionnaire developed for this study (attached), 

The total sample of the study consisted of 633 students 
from six communi ty colleges. College admissions test scores 
were available for 379 of these students. “Of these 379 . 
students, 203 scored at or below the thirty-third percen- ¥ 
tile, forming the new student, sample, and 84 scored at or 
above the sixty-seventh sereankbie, forming the tPaditional 
student sample. ‘, : —_ 

In order to test the significance of the findings of the 
study tvo hypotheses were posed. Both posited that when the 
new student sample was compared with the.other samples, 
there would be a significant difference if the frequencies 
of occukrence of field dependence. *Fot, ‘tne first hypothesis, 
new students were compared with sped Lona students, and 


. for the beoona with, th combined samples of traditional and 


other stlesite.. For/ ae hypothese#it was found that the 
copnitive| style of field dependence occurred significantly ” ‘ 
more frequently in the new student sample. 

Oe order to relate the cognitive style differences of 

the students inthe selected samples to educational planning 

in -the community college, nine research questions were posed. 
Student responses to learning environment preference and 

program preference questionnaire.(PQ) items were compared 


for field dependent vs. field independent students in the 


\ - ' s 
total sample, | for new students vs. traditional students, . 
| ‘ 4 . ‘a 


\ 


h 
and for field dependent vs." field nheneanane etudente within 


2 


the new studertt Senge ies 

» The ten program Ene a items on the PQ were derived 
rom, previous research on the educational choices of four- 
year college. students. In the field dependent student 
sample, significant correlations were found for nine of 
the ten items. All three samples, field dependent Students, 
new students, and field dependent new students, had similar 
preferences for masore ‘emphasteing interpersonal skills, 
majors involving writing and discussion, and for erinten’ 
‘justice as an elective. Field dependent students and field 
dependent new students also had similar preferences for 
electives in education and; history. 

Five of the ten learning environment preference itens 
were based on research Bhowing ‘that field dependent indi- 
viduals are more attentive .to social cues in the environment. 
Significant correlations ‘in the expected direction were 
found for two of these itens.’ Field dependent students and 
new student inltoates preferences for classes with small 

group work and teaching which stresses individual attention. 
. The other five -learning environment prazerence items were 
based on research showing that field dependent individuals 
are less able to provide structure fbr situations which lack 
inherent structure. Significant corrplations for all three 


sample comparisons were found for one \iten. Field dependent 


students, new students,” and field ‘deperdent new students 


indicated preferences for classes where the tei 
do ‘tie outline for each: class.’ Field dependent new students 
also indicated preferences for courses which ate highly 
structured and where the teacher determines course require- 
‘ments and how they will be met: : 

% Questions were also asked regarding the felationship of 
program. preferences. to learning environment preferences | 
in each of the student samples. The largest’ number of sig- 
nificant correlations between FD aac environment and 


FD program preferences was found in the field dependent 


student sample. 


Conclusions and Disctesion . 
Based on the analysis of data, several conclusions 

were drawn. Since the present study was a descriptive and ° 
exploratory study of new students in the community college, 
the conclusions presented are limited to that population 
and should be regarded conservatively as neat S only. 
Conclusions are presented in the following areas: frequency 
of occurrence of field dependence in the new student sample, 
program preferences of the samples,’ learning environment 
preferences of the samples, and the relationship of program 


preferences to learning environment preferences for each of 


the samples. 


Frequency of'Occurrehce of Field Dependence 

n_the New eiudent Sample ~ 

. The’ results of. this study ‘show that the cognitive style 
of field dependence occurs significantly more frequently 
in the new student =anpd> than in the“traditional or combined 
" esutint samples. ‘These findings confirm, for this sample of 
“eben college students, Cross' (1976) speculation that 
field dependent individuals may be overrepresented in the 
view, student population.: The utiaviies in the character= 
Astics of field dependent individuals and new students 
(shown in Table 1) suggest that both groups show a tradition 
of doing poorly on measures which require analytical skills 
and that both groups show a strong interest in interpersonal 
activities. It would appear that these similarities probably 


exist fora significant portion of the new student sample. 


A relationship of low scores on both the GEFT and 
college admissions tests for a significant portion of the 
new student ,sample does not imply the conclusion that field 
dependence is another measure of low ability. Witkin (1975), 
_ Messick (in Hodge, 1974), and Kogan (1972) have stressed the 
| important’ distinctian between styles and abjlities in noting 
that abilities concern level of performanée whereas styles 
conéern the manner or form of cognitioh.. Earlier studies by 
Witkin and others. (1962) on the relationship of field 
‘derandensssinteoentencs to intelligence have shown a re- 
lationship to only the analytical field approach factor of 


IQ tests. Since college admissions tests contain verbal and 
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SOME ‘CHARACTERISTICS OF FIELD DEPENDENTS © 
AND NEW STUDENTS 


Field Devendents 


“. Like being with and relating 
- to people. Well developed 
social sensitivity, 


Attracted to’ careers and 
college majors: emphasizing 
interpersonal relations. 


Sensitive to the judgments 
of others. Tend to be 
guided by authority figures. 
Dependent on others for 
‘-gelf-definition. Lack of 
independence and autonomy..." 


Extrinsically motivated; re- 
“sponsive to sre reinforce- 
ment. 


*% 


Poor at analytical problem- 
solving. 


Field dependent women favor 
traditional women's: roles. 


Come from social and 
cultural backgrounds « 
stressing obediance to 
authority and “tight" role 
definitions. 


getting along with others. 


—-— 


New Students: — 


Spend leisure time with 
people. Report more impor~ . 
tant college learning 
experiences relate to 


Low\scores on tests of 
autohomy measuring dnde- | 


‘pendence of thought and 


judgment. Compliant to 
wishes and-ideas of those 
in authority. 


Motivation for education is F . te 
extrinsic; high interest in ea 


' grades;. better jobs, higher 


salaries. 


Low scores on ‘Theoretical 


Orientation (TO) scale of 


OPI (Omnibus Personality 
Inventory), a scale measuring 
preference for analytical 

and critical thinking. 


Career choices are strongly 


sex stereotyped. 


Come from blue-collar 
families. Favor traditional — 
social values and respect 
for authority. ° 


r 


SOURCE: Cross, K. Patricia. 


Francisco; 


Jossey- ee 


cent on Lenrning » San 


Ey Ailtes 1076, pec, VAS.’ 


os oo i Sa # as ee ao . : 4; “9 
‘quantitative measures the PAE PARED found. by. witkin « does 


not aaplase the occurrence of low scores Sai: in this study. 


It is possible, fowever, that “other factors may in- 


fluence these test scores. One factor “which has probably 
not been given ‘adequate consideration is the relationship 


_ of cognitive style to test-taking skills. According to 


Messick (1970), cognitive styles operate in testing sicheetans 


and thay influence. the examinee’ 8 score. "It is quite pos- 


‘gible that cognitive styles are already being reflected in 


standard ‘evaluation devices; however, their operation under 


’ these circumstances is not being viseunea for evaluation 


purposes but serves to contaminate the interpretation of 
other measures" (p. 196). . Another factor which may explain 


the relationship between GEFT. scores and college admissions 


- test scores has been suggested by Cross (1976). It is . 


possible that the way learning is structured in the schools 
may favor individuals with a field independent cognitive 


‘ : : * 
style. Cross suggests that "traditional education has been 


geared more to the style of oi ei J capendente than to. the 
style of field dependents, giving field independents the ad- 
vantage ini school situations" = 122). Since testing%is 

such an integral part of the school situation this advantage | 


hy 
may be reflected in test scores. 


‘ 


Cognitive styles are one dimension of individual dif- 


ferences. The intent of this study is not to buggest that 


/ style differences alone explain new student status. As the 


3, 


data show, not all new students are field dependent, Many 


other factors may influence new student status; past achieve- 


 Smesvh's “abi laty es interest, motivation, or even a bad day when 
‘the test was given. Factors such as thaes are. important 


~and should also ‘be considered when educational programs are 
3 . « a 


being developed for new students. Cognitive styles are 
important because they provide information. on how an.indi-~ 


vidual ‘processes information rather than how much of it he 


has learned. or why he might be interested in Learning it. 
Cognitive style information can be useful in suggesting” 
teaching strategies and is particularily critical to a student 


‘ populatian, such as new students, where past educational ; 


experiences pave not led to much success, 
era 


Based on the analysis of the data for hie hypotheses of : 


this study, it’can be concluded that for new students in -the 
community college the cognitive style of field dependence 
has significant educational implications for work with new 
students in the community college. This conclusion lends 
support to the suggestion by Cross (1976), Kogan (1972), and 
Witkin et al. (1975) that. the cognitive styles of field 


"dependence- ~independence have important implications for i 


education. " Some specific implications are contained in 
previous. ‘esearch, Others are suggested by the results of 


the analysis of the research ques tions of this study. 


Program Preferences 


The ten items in the program preference section of the 


preference questionnaire were designed to compare the 
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eo it ss ; ye a Je Pes aie i amiebe a a 
ah ee es ° oe BP ge TE sone” aad IP ; 
fg ig ve ae educational choices of the various student ‘samples. Most of : 
ac the questions for this ‘section of the preference’ ‘question-; 
“naire were derived from previous research on the. ‘educational ; ahs 

choices of field dependent and field {ridependent four-year 
nae college Siakoate: It should be noted that the data des- 


*-eribing four-year college students were obtained from the 


_ results of interest inventories: and actual educational 
choices. / While it is speculative at best ‘to compare the 
results of a preference questionnaire with such ‘findings, 
certain conclusions merit discussion. 


In this sample of community college students, field . 
/ dependent | students, new students and field dependent new 


. et ee ee ee es 
eS Oe, ED, LE A EO ee 


oe students have similar preference for majors which emphasize — ize 
be Le interpersonal skills and for majors which involve writing | 3 
Ne and discussion. These sig orice previous studies, whet 
wo -  (@.g., DeRussey and Futch, 1971; Osipow, 1969; Witkin et al., . | 


1975) which show that field dépendent college students tend : 

to choose areas’ of study emphasizing ditches uate skills Set 

(such as, education, humanities, and sociology.) patiner than Th iin 

™ areas requiring analytical skilis (such ai lttignntics and 

science). ‘These findings also support the Cross (1971) 

_research that new students prefer ancl which involve. 

working with people. It can hate be concluded that field 2 

dependent new students in thé\community college prefer, Be : ae 

ne may be, more lik ‘y to enroll in éourses ‘and prograns.” 


: “4 
° he #y 


ea pene interpersonal skilis. 


is he - & . : 4 Ree 


a) “ : + Set eo Aye * "ag , ; C2 tm os > 


In addition to these findings on preferences for types 


of majors, significant correlations for the areas of special- a 


ization and the majors selected by field dependent four-year 
college students were found in the field dependent student 
sample. Thus, the program preference results for this sample 


, of 222 field dependent community college students support 


the findings of previous researchers and suggest that field 
dependent community college students may tend to make the 
same educational choices as other field dependent college 
students. Community college educators may, expect to find 
significant numbers of field dependent students in courses 
in education, the humanities, and the esi sciences. 

The same significant correlations were not found in the 
field dependent new student sample. This may, in part, be 
due to the smalier sample of field dependent new students. , 


However, it may also be ‘that the combination of new student 


w " . 
. Status and a field dependent cognitive style compounds the 


lack of both interest and success in education. It is pos- 


‘gible to speculate the field dependent new students have 


given less thought to specific college ‘programs. 

Since specific areas of atudy selected by four-year 
college students are not available as majors in the commnity _ 
college, students in this study were asked which area of 
study they woulda preter as an elective. Two questions re- 
garding preferences for subject areas specific to. the commu- 
nity college were also included. The Suchmation of these 


| ' 


. 


: ; 1l 
; subject swan hs field dependent or field independent was 
based on the results of the field test. . The one. subject. 
_ preferred as:an n elective by field dependent students, 2 
new students, and field dependent new students in this study 
"was criminal justice. Although it is speculative to base | 
conclusions on the results of one item, the significant 
preferenct for crimina} justice may indicate that this and 
other community college programs wint show differential. 
enrollment by field dependent and field independent students 
in general, and field dependent’ and field independent new 


stu ents in particular. 


earni ronment Preferences “ , 


Ten items on the PQ were designed to explore whether 


ourtata tesearch findings on the learning behaviors of field 


dependent and field independent individuals would be similar 
to preferences for different aspects of the community college 
‘learning environment. It should be noted that some students 
expressed difficulty in making choices on this section of 
“the Preference Questionnaire. These students reported that 
they had not expectonted atl of the choices provided and 
therefore found it difficult to indicate preferences for one 
over another. The greatest number of those expressing dit- 
ficulty were developmental students. This is particularly 
significant for the present study since large numbers of new 
students and field dependent students were enrolled in 


developmental classes. 
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The five ‘sociai items) in this aention of the PQ focused 

on the ae & of field dependent: individuals to be par- 7 
ticularly attentive ‘to the social eurroundings (e. g: ~ S os ‘ 
Goodenough and Witkin, 1976). From these “research findings» yg 
it was inferred that field dependent Andividuals might © 0 
| 

| 


prefer classroom sitattions stressing interaction with 


others. Whibe few significant correlations were found for . 
the items it is important that both field dependent students 


“and new students preferred cca stressing end group work 


“Ie and individual attention. Such findings supportvat Yeast 


ro part, previous research on the importance of ‘hi social Ba 

surroundings to field dependent individuals. This aspect 

of the learning environment may be important in other class= 

room situations not assessed by this study. 27 * ‘ 
These preferences for social aspects of.the learning 

environment were not found in ‘ie held davendant new student 

Sample. —, the importance of social referents’ in the 

learning behavior of field dependent individuals ig not 

supported for this sample. It is possible that the method 

of this particular study was not appropriate for students who 

‘had not experseaned these choices and Aa éontributed to the 

_ lack of significant findings in this sites. , Since many of ; 

the students who, expressed difficulties with these ‘questions . 

were developmental students, they were quite possibly also_ 

* field dependent .new students. It may be concluded that a 

better way to deternind the iicortanee of the social aspects 


ef the learning environment for field dependent new students _ | 
. Ad 


é 13 
is needed. Emphasis should be.placed on determining their 
be achievement in learning situations which stress these 
¥ar® . social aspects. This suggestion is supported, at least 
“in part, by recent research by Roueche (1976). 

The additional five items, derived from research 
ee showing thet field dependent individuals are less able to 
provide structure to situations which tack structure, were — 

a <? degtgned to vane preferences for various teaching stra- * 

tegies whieh provide structure. It ‘was found that field 

dependent students, new students, and field dependent new 

students indicated preferences for courses where the teacher 
: followed the outline and that field dependent new ‘students 

also preferred courses which were highly structured and 

where the teacher determined how the requirements would be ~ 
met. “These findings appear to lend support to the previous 
research on the importance of providing structure for field 
dependent, individuals. . : 


wear 


: It is unclear why gtudents preferred certain aspects of 
structure and not others. However, from the three preferences 
of field dependent new students, it is possible to conclude ~ | , r 
that at least some aspects of structure are important in 
the learning environment of these students. It is also 
possible that the importance of these structural aspects may 
vary according to subject and.the individual's past achieve- 
ment in’the subject. — we 
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Relationship of er Preferences 
o Learfhing Environment Preferences 
In addition to comparing the responses. of the vides 
samples ad learning environment and program preferences, the 


relationship of program preferences to learning environment 


preferences’ was analyzed within each of.the samples. Only 


one ‘significant correlation wag. found for the field i ati 2 
Soe student. sample. This relationship was between a ASARRERE ; 
environment, preference for highly structured classes ‘and a 
progran preference for an elective in history.- No’ signifi- | 
cant cheretedtons were found’ between program and learning 
environment: preferences for the new student sample. The high Bs 
number of significant FD correlations (40) found in the field 
: dependent. student sample testifies to the validity of the PQ 
‘as @ measurement instrument. 
From the results of ‘the analysis of the data for the 
hypotheses and research questions of the study ‘it can be | 
concluded that the cognitive style of tise depandanse has 
important implications for community college educators. The 
-data from the program preference questions showed ~— sig- - 
6 nificant correlations and thus provided more specific con- 
clusions than the learning environnent preference data. 
- However, even the limited conclusions that can be “drawn 
regarding the learning arvironnent preferences of the field 
‘ : ‘dependent students and field dependent new student samples 
suggest that both social and structural aspects of thé learning 


. environment merit consideration in planning.° The most 
16 
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significant result of the study is the conclusion that a 


significant’ number of new students have a field dependent 
cognitive style. Such findings suggest ttiat the previous 
research on field dependence ieee be useful to community 
college ednoakors. This is particularly important because 
it suggests that there is additional information on indi- 
vidual differences which may be helpful in better serving 
at least a segment ef those. students who are experiencing , Ps 


é 


academic difficulties. 


° 


Implications and Recommendations 
for Future Research 


The findings of this study suggest implications for beth 
practice and research in the community college. Since the . 
use of cognitive style in the, community college ig new | 
these two areag are interrelated, ‘practitioners’ Byeuls not 
have to wait for further studies on new studénts before they, 
begin to sapisnend cnetiie: research on field dependence- 
independence. However, because peevtsus research has not 
been done in community colleges, it should be regarded as 
needing @ research base with new students. Because these 


areas are related, implications and recommendations are ” tae 


“presented together. They focus on three areas: instruction, 


counseling, and institutional planning which includes insti- 


tutional research and staff development. 


. 
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Instruction. ; | . 
For faculty in the Sem SY college a major: eta 
of this study js derived from the finding that. large numbers ° \ 
» of students in the new student sampl@ and in the total 
: sample have field dependent cognitive styles. Community 
colleges have often stressed ‘the importance of considering | 
individual differences in the instructional process. Howe _ 
ever, the current focus seems to be individualizing the 
. rate of instructi ne As Sperry (1972) notes, "individualized 
, instruction adapt to ey learner's rate of learning, but 
‘it is also known that rate is only one dimension of an 
individual's lear 


z 


style” (p. 3). The remlite of in 
present study wanes t ser aa style is another dimen- 
ices which has implications for 


sion of individual ffere 


~ 


instruction. Pe 
’ : - Cross (1976) has. already speculated that one of the — 
dapliontiecn is that m oh of education ‘is. geared to the 
“style of field ‘independent individuals. Previous research ' 
" (Witkin et al., 1975) hag showh that field dependence- _ 
independence is not related to grades in college. but is to 
some — in the pudlic \schools. The extent of the re- k 
: lationship between field dapendence-independence and acadenic. 
success in the communi college should be investigated. Such . 
Fessarcn should take Bree ount differences in programs nea 
in colleges. : \ 


: my 
vay oe : If much of what is done in education does favor the ~ 


information processing style of the field independent 
| 7 18: 
: . 


present instructional methods for field dependen students. 
‘ . ™ + 
If much of the content of the course is presented inan ™ . 


“analytical style, faculty should find out if studdnts - 


experiencing difficulty with the course have a field 


dependent cognitive style, ‘This may be particularly in- 


‘portant in courses which research has shown are chogen by 
field independent students, such as mathematics and the 
- sciences. In classes where field dependent students| seen - 
‘to be having difficulty or where large numbers of atudentd 
may have a. field dependent cognitive atyle, particul 
attention should be’ given to the structuring of the 
environment. As Witkin and Moore (1974) suggest, "fipld- 


This suggestion is supported by the preferences of field 
dependent new students in the present btudy for highly struc- 
tured Slassan, and should be given consideration by. ee: 
working with new students. . 

*  $tudies should be designed to determine the effect of 
various instructional strategies on the academic piiteessing 
of students with differing cognitive styles. Field dependent 

students in the present study indicated preferences for 
Serrtade ole situations which involved social interaction 
and situations which provided structure to the environment. 


The preference for structured situations was also indicated 
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by field dep¢ndent new students. In the gésigning of future 
research, particular attention should be paid to the ‘question 
of whether emphasizing these elements in instruction will 
improve the academic performance of field dependent students. 
Specific emphasis should be given to whether they improve 
the performance of field deperident students who are ex- 
sees doris difficulties. ; 

seas endations on the implications of cognitive style 
difterenc 3 tor instruction often include’ suggestions for 
se to; match a student of a particular cognitive style 
with an i structional approach appropriate for that style. 


. Warren (p74), for example, suggests that,’ in courses where 


more than one section is taught, the instructional approach 


of one section could be geared toward students with a field 


dependent cognitive style and the instructional approach of 
another section, toward more appropriate strategies for field 
independent students, The findings of the Guaaebt «tidy do 

not suggest such as implications. However, should these . 
findings be replicated for large numbers of students on any 
community college campus, faculty may want to consider such 7 
an approach: Although they may present scheduling and other Zs 
administrative difficulties,. such matching strategies could 


be particularly helpful to new. students in subjects whare 


they have not previously experienced success. 


20 7 . 7 a ae 
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Counseling ( 

Implications are also, suggested for counselors and 
faculty members assisting students with atti fitticul- 
ties. Since new students have more often experienced some 
type of academic difficulty, these students should be helped 

to gain some. insight into their own cognitive style. Stu- 
dents consulting with either faculty’ members or counselors 
regarding specific academic difficulties could be given 
information about their own cognitive style and how this | 
tight affect the way they process information in a par- 


¢? 


, ticular coirge. Faculty members or counselors might also ja 

atneiiee helping students develop specific strategies for | 

. situations which are’ incompatible with their style. Re- 
search on the design and tnotenente thon of specific programs 
or strategies in this area would dé. particularly helpful to 

_-avoid reinventing the wheel with every student. 

dcnheiaxe could also ‘consider the use of cognitive 

style information with students who request assistance with 
educational and vocational decisions (e.g., Witkin and Cox, 
1975).. Since research in this area is currently available 
for four-year programs only, a study should be done to 
determine the relationship of the cognitive styles of field 
dependence-independence to program choice. in the. pcm 4 

, college. + Specifically, the following studies might be . 


considered. 


a. Field dependent pew students and.field dependent ° 


students in the total sample indicated preferences for majors 


21. 


Pe 
&, ; 
20. 
which involve interpersonal skills and writing and dis- 2 
eussion. A ‘study should be undertaken to determine if field i 


‘dependent students actually select community soliews pro- 


oe erams which emphasize these skills. 


b. A,descriptive study of the cognitive side of 
students in the various community college programs should ; 


be undertaken. Consideration could be Biren to identifying 


., programs which seem to attract saree numbers of students of 


; pals \partteutiae bytes, . Consideration could also be given to 


‘identifying the cognitive style of faculty members in the 
various programs. a 
ec. If-it were found that rey were programs where 
/iaree mumbers of students& and faculty were of one particular 
style, further research =_— be considered to determine 
if students whose style differed from the majority were more 
likely to experience acatnnl Potistiodtiten or to'drop out 
of the program. : 


Institutional Planning 
The field dependent cognitive style occurred in hop , 


of the new student sample in this study. ‘While the new 

students in this sample were from only six public community 
colleges, any communi ty college having a significant number 

of new students might expect to find a significant number of ( 
field dependent students in ‘that. group. Communi ty college © 
institutional research staff could establish testing prograns 


for new students to determihe if this study's findings are 
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» 


:; oi 
replicable on their campuses. The sheet etidy ‘niouta 
sins he venawted with a larger student sainple obtained from 
a greater number of community colleges. , 
Sixty-five percent of the field dependent new student 
sample in this study were found in developmental classes, 
Since developmental programs have historically been designed 
for students experiencing academic difficulties, community 
college ahucaitirs might consider beginning their own work : 
with cognitive style. in these programs. A study similar to 
the present study could be done to describe the cognitive 
style of developmental students. a . 
oe a community college is ‘ntorwated in providing a 
variety of instructional alternatives for students, consider- 
ation should be given to the finding that a significant 
number of new students in the community college have afield 
Vaependent cognitive style. Those planning and developing 
instructional alternatives should consider whether or not — 
proposed alternatives would be appropriate for students with 
‘a field dependent cognitive style. If.the only alternative - 


or additional instructional resources the college provides - 


' for students stress, individualized, self paced, or ana- 


lytical work, they may not ve providing true alternatives 
for the field dependent shee: student, Research on the 


materials and instructional alternatives available in. 


- learning laboratories preferred by students with different . 


cognitive styles would help planners in pee and de= © 


signing instructional nater‘ials. 
23 
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Research on instructional impYications could also be. 
Rie By faculty’ menbers or departments. However; ifaloy 
a college plans its own research on cognitive style the < 
| faculty viaibiee and others who participate should be pro- 
vided with information ch/engritihive style. Such information 
can be nitesehted in a college staff development program. 
Staff development in this ache offers interested statf the -. 
‘opportunity to become informed on a new area and to consider j 
the possible: effects of cognitive rigdock in their own. teaching 
and counseling. ‘ 

It is suggested that such staff development involve 

‘ — of people, preferably interdisciplinary, teams that can. 
work together | on instructional implieations. ‘Staff develop: é 
ment could also be strengthened by ‘the involvement of - 
bs counselors and administrators on such teams. it is. further, 
suggested ‘that. this staff development’ be ‘seen as ‘a. ‘con-. . 
tinuing process. Teams should have’ the opportunity to obd=: 
“tain additional information and to ask questions about their 
own work. ‘Where ontatins it would be beneficial if they. . 
could be in touch with others who are working in this area 
to, share their learnings. hte a 


* nee *e 


. “Additional, Recommendations for Research 


Consideration should also be given to eantentie studies cya 


4%, 


to determine — relationship of cognitive style to test ! 
| performance. According to Messick (1970), cognitive styles - f 4 


= operate in testing situations and may influence the examinee’ s | 


sy _ score. "It is quite possible that oe styles are 


ae 


r - 3 oF 8 i 


5 


we 


. field dependent, new: students: 


7 . : , : “s i 23 x 
"already being reflected in standard evaluation devices; how: 


_ ever, thei operation under these’ circumstances is not” 


» being assessed for evaluation. purposes buf! serves + to con= 


taminate ‘the interpretation of other measures" (p. 196). 
‘The present study has focused on field dependent new 
etudents. However ; 51% of the new students in this study 


‘were not field dependent... These students should obviously i 
not be ignored. Research should be done with ‘other cognitive * ‘ 
ee styles ‘and with other areas a: individual differences BO. 


that duplications and recommendations can be made for non~ 


ee 
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PREFERENCE QUESTIONNAIRE 


Directions: In each of the following questions you are 
presented with two choices. Please read both choices and 
CHECK the ONE which you would prefer. most often. Please 
» . answer all “questions, 
f a 


1. I prefer classes where ‘ 

a a. the subject holds my interest 
___.»d. the teacher holds my interest. 

.2. I prefer classes where, when a project is assigned 
____8 students are assigned to work on it in small groups 
~__>d. students are assigned to work on it alone. ~° 


Renae Meee tee ie TR ne 


a T ‘prefer classes where, after the teacher ‘Satroaudes . 


vor pn rede nmnee aed 


the subject 
a. the teacher ee with some time for questions 
at the end is 


_ b. students are tty a major résponsibility for” 
class discussion, ; %y 


4. fT prefer teaching that stresses — 
a. lectures and task-oriented classes 
ov. individual attention and student participation 
in class. P 


5. TI am most satisfied with my classwork when 
a. I get a good grade 


ee, 


he. feel I have done a good iaade , [ 


6. I prefer a course when 
¢ a. the teacher determines what the course require- 
2 ments will be and how they will be met 
db. the teacher.develops optional. ways of meeting - 
course requirement with the students. 


7. ‘XI prefer courses where, when the teacher provides an 
7 outline of the course he 
1a. sticks to the outline for each class 
b. frequently deviates from the outline when other 
things come up in GAMOBOEEOR. ¢ 


defined, 
a., factual, and stated in’uncomplicated terms 
b. challenging, and something that gets me siichathi: 
even after class is over 


é 


8. I prefer course material that ( 8 understandable, clearly 


oo. 


‘ 


9. I prefer the reading I do for a course to be § _ . . 
‘___a. something I select from a list of options 
~___Ds an assigned textbook . 4 


oes. 10. I prefer courses which are : ; 
____&- mare informally organized : = Fi 
___d. highly. structured. “3 . : : 


“Jl. In selecting a college major, I would be more likely 

to choose an area which emphasizes 
a. analytical skills,’ such as math or science 
____». interpersonal skills, such as social work 

or education. 
12. In selecting major area of study, I would prefer 

courses involving ; 
____&- writing and discussion ; t 
ie solving math or design problems. . ‘ 


maim hab oe majoring in business, T would” alias) al Oe rs ee 
interested in learning about the work of: ° ; 
‘ a. personnel managers, such as recruiting and 
hiring employees 
” es _.b- production managers, such as making work” ~* zt 
schedules and ordering supplies. 


14. If I were studying psychology, .I would be more 
interested in preparing myself to 
a. do scientific research - 
____d. work with people who have psychological problems. 


, 66, If T were. to study medicine, I would be more interested 
in specializing in 

a. surgery and performing operations 

_.__>» psychiatry and doing psychotherapy. 


16. if I had to select an elective, I would prefer a course 
n " 
a. sociology 
____d. math. 


2 ‘ 
17. aoe had to select an elective, I would prefer a course 
n 3 
“__ta. engineering 
J ~ 1d. education. ; \ 


18. ‘e X had to select an elective, I would prefer a course 
F n ; . A 


a, history 
bd, art ‘ 


~ 
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19. as I had to select, an elective, I, would prefer a course 

° -in : 5 i ‘ ‘ 

a. environmental science ‘ 
b. broadcast technology. y 

. 20. If I hati to select ‘an elective, I would prefer a course 


in . 
a. criminal justice 
b. fire. science. 
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